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HieZEALERAREENES Z— REBEFXLZET (2017) #HE 2016 FE2EEZR
REFRREJHIRDLER - 13 BREA MEREE(ER 31% JEEHERE - HIAE 13% BAFEREET] - HER
HRETUAHIEH - EFXEET (2018) 7£ 2003 FHllaHilT " FREAEERKGETE ) - BEYHER
B/ NEA AR AL B R FR R BRI o R > T ARG TE ) HET BRI TR - £
BREGHERGRFED - Rl T AL FREBREMNE - EREFHRERUZIR - & T#REFE
BEFIRFBOE N - BESRE BT - FF2 MR PIGHEEN EREDUR AR - SRR E R Ry BTG AR
ZHEE - HEERIEPIEEERL 50% » FRRVURBERAEET 2 ER - AR R ERNE BIEHREE
HEERS > BN BRERENEEN - B2REEREGHEEEA (BRAEYSA » 2014 5 R
FESe ~ BRICE  2011) < 02 - BEREEG (2019) HEFHEF - EREEERF - NERIR
EEEEREOR AR - HERTH R EE R 2SR - SR DAERE B B E RS - &
EHE AR AR -

NI HFRSFE R T HFERES B RAEE RSN S (HEENHERE P &R REE R
an = AL S WIRES] - FraBiy B FGEFIR IR B A B O 5 MOUBRRER R R 5 - WAG T IR AYRFE -
BERE S SULREIRIES RAE 2 Tl & MoUEIREE T » B T H AR FEIRIE SN - eSS (b

e LEZITES &KL (Daimari, 2015) - A S CEE S ERZEEEGREARN 2
RGOSR &I - HEE TR RAEE (Reyes & Vallone, 2007 ) = 257 B M45E ] —fERE
B RCUERIRRE ST - SRERB &y ) - & EEBAFAIFEET] (Hawkins, 2005) - AL - $27+H K
FelA 5 RE S S{LBETT Cintercultural competence ) ELHSECRET 255 5 IREZ G H T ERIAFE S I/
FHIEZHE (Feinauer & Howard, 2014) ° K[t - FREVURM A ANMEZRSZEFFE - FEAFER
ARIA R EE S SLIRE ST - A RETE S TCaE = ULt BRI h A - IS - BREEEFEIIREER
WABAEFRAEFHETET - ek A ERETERIIRBENS R EIIAGTE - A #
EPRIS AT RZIT - bR T EFZRESN > SNEME - RERTERN R - $hE8EFE R IE
FHRERREAGH - FRBUORT ARTEE S FoU LR E BB M B SRR REES LB - 2
A BRI - WHEERIR T R F AR UURS R T ERRE ) R TEBREE UL ) REEREIEE o IRIRIL
WHEE » AR ERINFEREATT

(—) FREVIRMIFEFBIRSRE "H5RER ) ke TBEEL BERGTRBEEER Y H
ARUlRSE RS AEREL " HXGCE ) K TEBREE L ) BE Y

(=) FERIEFENSDRE - HEFIIRGRBIEERIIRN AL " HF5RBE & "5
XAt BEREGEEEER?

(=) fERZEEh (A BRRERE - £l - BEREFINR 55 - WA "%
Faol ) K TR E UL MERE BRI 2

AW FEH M EEAFRRRA T

i

1. #FFK8M

WroetgH - B IGEF E R EEEH B 5555 kOSBRI - BZE KGEF (Constantine et al.,
2007) - AWEFEZ T EHEHGEAE ) RIEL B EREHBLE  AE RS ROEITHRE RS F 5 oULiE
BEAREEFE - g8 TR BE - SHERTERER - FERENRFREEEER T EFFE
A HIERCEEG - SRS AERY T ESRERE ) BIER -

2. B S SRR

WroEE R "R S LR ) RIBERH 2T S ROUEEE - REESRET H 5 LH
HMSbRyZR - BE R ERE S ROV R » BEEAESEE S SUEREE (Sue, 2001) © AHF
FeEEES TSRS b ) REHBAREHE R S (0 FeE k) MoULEBR R
BRI S - RiF—ERE S FoULR 2 Bulls - ARG S RoUERr - & R ERC
TERE S Mot ) B Bl - BIFRR "SRR S UL ) RERERLEE -
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ARLFESVIREE (Indigenous-language revitalization immersion * &7 IR1) & BFEH F 2K (£ 1F
AEESERRIESHEES > F2MGEES (40 : Hawaiian, Navajo, Ojibwe, Cherokee, Yupik ) #B
FBiF i IRI AR B H AR - 5F - IRT HYB ER I8 = 2R B LA B AR HER T, (natural approach) HYFEEA(R
B MNHIE_GEEECEENES WA REEEAENEET - BAMAHIES (Christian, 2011) ©
b T rEFHRE S W AL - PURR BRI N R R B R R B OSUERE R - WRERIRN RIS
HHAMSAE TR R (Hernandez, 2015) - HETEEIEEIURAZE BIER T IRAZBIRAESISN
MALRANRE R RETES UL IEAREE (B ~ BUTE - 2011) « PAT - 2RI E
FEEE LB R  BRER - M AR EET IR -

(—) N Beas S LB R

I EE R 7 MIEEEEEE S SULRBRE 2 fEIF e S0k - TREF L ZRIED BRI HEBE B35 UL
HIREEE ; 1 " BEES b, HIZE2EEH T ME RV BEE —ED L35S RoULHIREE (Baker,
2011) ° Gee (2000) FFAIE5 FsPUfE » FFE © HARAIREFE] (nature identity, N-identity ) ~ HERERYFI
[6 (institutional identity, I-identity ) ~ F&ah #ataala (discursive identity, D-identity ) & [&EESZHY
#4[A] (affinity identity, A-identity ) © H ZRAYREIE = Z2 ARy B AR B AR SIRY R 2 A A= f9RE R (a:
PERIREIE] ) + BERERYREIR] E BR R s B AR S HL AR i s B ARE R (4 = BB ABaEE ) 5 G5k
/S RERIR E R At A\ KRS LB - AR S B B B [ ke B et A\ B H 2 R mT e (40 :
FHEEE )  HREENRFE R EE 2 R R Eoar E g SRR R (40
THERERE ) - DL Gee ATlE 3 HITUREGREFIZRE - I NERZZ R ATRERERE CH B REX AN
EARREE » B TEEEBIIR IR Z RS B E AR » DR HEEEINRH & 56 £ 15 RO
HIREIA] -

(=) BRI Bl 5 UL 2 W%

et e ERE 2 R (social identity development theory - f&ifff SIDT) ZKFE - {HBSHIEEE K RE
FEEL A F YIRS - ([ERETE B R R 2R AP R - REE RN IR SRt &R0 %0 ~ At
IR E R B A TERE AU RA (Aboud, 2008; Stets & Burke, 2000) ° BFZEHEH - =pREEN 5
BE R E3% (racial awareness) (Hirschfeld, 2008 ) » € w47 R H CAHEIRIEEE (RNREAH A REE
fRiF) - (EILEEE REEE SRR 72 22 MR (Dunham et al., 2013) © ZN5FEVYR] FBRET - ¥IAN[E
FAECHERE (IRREFHIMNERE ) FRENIRE (Aboud, 2003) - FLFEILFH EHIMERHR R A0S &
(Raabe & Beelmann, 2011)  {EVURKDART » L2 E (R R T2 2 HIGRAZERR » PR ZE (B8R
B TERBREAISIE BT UREEE - IMERERIRZRIE T R RAVEE - ) D e RS ER
SMERCEZZE (W1 : e RAESE) MeHEr - flan - h5d =5l - BIREEBIMER - W fmiFEd 5 CAH
[E PR AET 2 —iHEH B (Glick & Hilt, 2000)  FLZE TRk RIZINR AT S IE - 38 T Bk R E 1R
HIZINREN S ey B A« BLIRE - 35 B BB BT IR B R IFRUIZC - AL ERRAEN 2 2R N R —R
17 CURH R B A55ETE (Glick & Hilt, 2000; Holub et al., 2008; Rogers & Meltzoff, 2017) - {HigHF
- BIEEE (RSN ) 2R (40 BN ASMRZERE R R) » BERBEESIMEESR  TAEE
BAASRR A - TR BEARIAHRFEEES BN REE (41 f1z%) sES (40
ZEGHD) o RAESHEGTIHERKERZE  vReZ R E AFFESESTE - TR R - b
Eit g RE RN - B E S AR ST - S5SNI RLBALE TR (Aboud, 2008 ) o LK,
% DEIREE T 1R A g R WA S0E L BORM ARG (40 fRarEL E CAHRIRYGERE ) (Baker
etal., 2016) - fi SIDT HEHEAE @ S IRIFIRE BAEEZEWRIER - A2 TR A RESE
HH AR A MR REI B4 -

Gumperz (2009) 7t &35 5 B2 EIE KA R " Sa5itE ,  (speech community ) HHERGAYFZEE -
Gumperz EF 5 st @ Fy - —FFASEABREIET - HESHEHEANIEFEGES - HE - LEE -
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BEKE > HE—ESETEY > EEFES ARSI MES . ERSHLESEREE
& 5 U [ A 5 PSS T EE S 2K © Cervantes-Soon (2014) fEHEKHIE—{ES Gt & » 1F5
ik 16 e EIEAG 2 A AR RE S (L FEIUENE - BB E EAE P EEE R FIZE S RYE(E ML - Norton
(2010) WRFSREEH - BAERBAFREE  EMEEESNEARR R BT EKERN B4 g
AT DGER HREES © BT BN - BABEES IR EI AR 2 2 B /N0 S 55t & AT
B o a0 MEIRPRIE R RE DO ERARES SR B & P PR PE R A RE AL R - (HER A SS TR R
BAMNOEE - SRR AR R BRI RS HEEGERFHE MRS (Y. S. Freeman & D.
E. Freeman, 1998) - K[t » {[EfSHYREFE K REE NG Z 22 R B SIS - (HRIFhEZ
FIERRCEIAN (40 B2 ~ whEy ) PRSI MR ER S - MAE TN RS ETFIIREEET
ENFEREES B KGREIFIREE (Tarone & Swain, 1995)

[L51 » Oroujlou i Vahedi (2011) fEHE#ERE S B HAE S 2 EIG R AR - 5558
Bl o TEMEMBESEE © (1) TEMRBEFRESIEEIEE S IESKE - TIEEEm &t
AL EMHRER BN 5 (2) RhEEETRERIETREEEE S AR AL ARV EEE - 25— GRS Resu iR iitis
(A fgE Ry TE M G TEE - N2 ER 5 HAE S A IEARIREE « Schumann (1978) AR T
ik e R R O B R (S ok AR PR B YRS B KoL R 2 EE —MRZEZE © (1) itd
FEEE © FTEETL S FERE RS AR S RO LR B EREE K SR AN S B RO FERE (40 ¢ %EEE R F BT
GHEEEN o REERCREEIL SRS 5 (2) OHERIEEE - OHEEEREE R EBESE S Ut
HLEEARRE (40 ¢ Bk ~ FIRADOHEEEREA) o b S S OB R 2 DUT R @SS . (1)
EENTEEN RS EREEE LI BT 2 W RHTE e (2) BERESM
—MEE S BCULAEWRL 2 B ALY (3) EBEEEEN  W—EESHRRAEAKS 2
TR AUENEREREBA Y (4) TFRESEHNEFEEMEER - NRESEEESE
FEER—HEAE 2 RS HEE 2 it S iR O EERERCR - BER Z AL - Bt S AR
FLFEE (Gass, 2017) - WF9EfEH - BB U LBUR 2% it & Ko O IERERY E 2R A2 — - flan
EEEEHT TEEREE,  ERAREEEKALFEESEML  EALFES TN NERENEISREEA
O HEEEATFEES MR AR AERRE EMEBEHA LR AU &mE
J&k (#FERE - 2019) -

G L4 7E SIDT HYBHERZRE » S RAVRERIMIES B S LB g 2 B S IEE RN E
A F 3 R AR A B UAHR - R R E BRI BBIR 2 — - B4 TR A ZE Rk DART - BH
B AR - FIG - SIRSMERBHER RIS (a0 R R JNEREEEE8IE o ik
e ENAERE  SiEitEEE P ATEHBRGES R AEENAZE (40 GEEEE
g OHEEEE) o HEWARBREESE -

(Z) DURBREEN RS LB 2

9% & R SR B R BN R MBS 55 5 SULRBEE I 8 9 F — K3H - — MR IR S A2 &
HHAIZMRESVIRA BN E - REEAEEE T » Choi (2003) 7847 JE 5 M PHEE
( Guarani-Spanish ) E#FE#H “fHESRYREE - BEENHE5E (Guarani language ) i s {HHEA]
BHRZFEREE - BIEARRE ; IS5 RE TRESEE - hE ERREE - BRI RZR AT
FEE NN ERE GBS  WRiT VG A EE 21858 - Choi FURFZE 2 —(H AR S /Em ¥ —fFE S X
{bFEWIEIT - BEEE R iR B B KR EEH2 T ErEE - RIFEHTREE (FEE
EFEFFERALZE (INREZE) WYEZ - Bangeni B Kapp (2007) WFZERFIE AL E SR T BRES
HFHIGE S REE R BEF - B R ARH Gl IR A LA - (HERGEREHE R RGE (FWEE) M
VR o RICER AR W T SRR R SRE - BERIE SRR Y SR (R W s Y A A R B ORI
FEARLFE - (HERA MRt 8 T A A B RE R

ORERFEEEEE - fEEERERIRE T - BEENALIEEE B RS AR 56 A iR
FRETRRE T8 - BRERTERHFALFE  REERREE - QISEEE TGRS
BB R LA EE S WL - Reyes £ Vallone (2007) BEI#g5H > fEH 520 EEEE (additive
bilingualism ) HEH - “fHFES oUW EE - BEEAE RS S U IEAREE - Al
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TEIEIR A EERE (subtractive bilingualism ) EREEH - DEIEREE S K52 FMEB L MEENEE - I
BEIAR+EE R SULRE R EREE S KOUBIUR o B4 Hruska (2004 ) W58 —{EDAPEEE R A +58
HEEE - BB BT RAGESREY - B BHEENEER - FIY HEEZEH IR IN{ErEE
HMEMIFEE IR BUK - SR R ERE R TERE KU HE & MIREE - Reyes 553 Vallone Bl as st
BEEZER UL (AL E2WIRE - FENEEES BV R DAL 235 - BB E LTI
{LERES -

VR AZRERAMI I - WA LR EEFE S MoULREERISE - B RTEF L EHETR -
MR (two-way immersion » f&fE TWI) ZE4IEEERES SULAIRE MR IR R B E LT (Felnauer
& Howard, 2014; Tedick & Wesely, 2015) © Slaughter (1997) HRFFEE$ 0 5 BRI E 224 tHEC A IR
VR A H R EE A S LA IE R REE ke H FeaE A Hﬁkﬁf(mau (3FE) RBEHMRFIERREE -
Lindholm-Leary (2011) &R REFE 600 (7 N FHELE TWI 22 EAGESEBE - FCHEREN -
TWI B EH D ikEEE S ERIER - B SRR ARG - BEREREEEKIE A - Downes (2001)
FEHAR S 6 7T EHREFEINRZEREHAGES ~ SULMIZERE - AT ULEBE - #5REUR + B4
HERR R EFBYOER B ERE T /758 KoUt - (EREIEE 4 HAGE § KoULRYEM B - Chen

(2006) TS LRI REE R E B LR EEERIEBR TR RN « S5 REETE
7<u|:l PEEEEW UHQ%Q"EJ'EP {El .EI/)ILDD = &Yf[ﬂﬁ%% jEﬁEE Q%I/XHEZ{RQ EDEI = &j('ﬂ:
&mu(mw>%%%lmiﬁﬁﬁﬁﬁ SUURE ARSI S SULReE - EEIRIIR AR LR -
VR A BRSNS EE & U LBURE - BEE B2 TR - B B O AR IREERH: -
Potowski (2007) #H/NEDL FRYEFEFITEIE A RE TWI 2L HTEER %«HFEEEWE’J%W de Jong
Eﬁi Howard (2009) #3 TWI #&Env] DIFR L2 B PREE S ZINREN 2t s - BER YIS AR P &
EE R EEAEYEBRIEARIRERE © Bearse H de Jong (2008 ) HIWIFE 2 B A ERRYEE A IS 2 2 /)
BUERE R L BIRTFIES R S U LR A N R » B T EE (DBIER) Bl RACHME
{EREFE s (HEEAE L (ZBEIEE) TRECEE UL @ (HEhE CHEM b g a5k
J& - Lindholm-Leary 5% Bl B2 A4 7R %EGE [ SeGE TWI HURH - (AR B2 S Blr R f A 3 A S bisE) -
Kl i — 2y 22 4= 2R E] I E i EE A SCAL » Feinauer # Howard (2014) BRANEFZI522EIR - TWI
BARIFIRBEEZSERA LTSNSV REE - SLEBFIIRETE - SR IEREBED
IRFFHE -

BAN IR EE I « LIRS R BN R SR R R ERE T BAN _EEEIREE
‘ixﬂf@ﬁﬁ WE®REEKLE - FEE %E&Eﬁn]ﬁ(xﬁ?’%fﬂu%?;ﬁ(x?ﬁﬂ%—fﬁl%ﬁ?ﬁﬁ*
EEEHAREE KL VIREELSERIEANEES UEEE » fERFEENMELITES
Pl

(P9) FFEREBIA Beah S SO LRBRE Y 5k

Soukup (2012) EF#NIISERES KOULREERIMISE TR T E R DI M EEE K METE T
RN - HEFEL DNSHREN AL EERM SR ZHES FoULEE (Boyce, 2005) © 85I
T EF A B B TR - TN EHEETEERETRE - BEIBYNGEZEAN RSB
WG B EHETNEESEM (0 F > 5% 8WE) MERSUbZzEZ: (40 : Lindholm-
Leary, 2011) -~ 40 : #fF9EEE *xﬁt%ﬁ%ﬁ-nm f@uuijYfKIEE%%_%;? vs. NEE ~ i vs.
PIF - AR vs. ¥EEZE  (Boyce, 2005) ° Lasagabaster £ Sierra (2009) FEH — M EFRAGRE S A
{LRBREERS » Iﬁ%ﬂ@ﬁ?u D~ TERG  FHEFITT R EA AT - FRAIEIR(E RS RGE S BCUbRy
B B HEES SCULRIE R E ; uﬂg%ﬁuu S S UEE A ERIEEE
ﬁj%ﬁl"jﬁﬂm?a{lﬁmﬁfﬁﬁéﬁi&;g:JUU[?FEE%Z??@J (Kurniasari & Mbato, 2018) - HEREES
REEH LilEEZmE M - HZEIFrE TELEHEFEEREYE - S —REFE2E M - o HR
EERENTELERAME  FAtBEEFEETREEE » ] —ERENERBEF I
R (Preston, 2013) - (R T HE#HETRES AOULIEH @ Skl BB HBVEIFESN - BRI
IRERHERETT A B ERFEEER n%x@ﬂ% EFEE L1F %Epﬁﬁﬁﬁﬁﬂ’ﬂ%g"ww Fishman Bi
Garcia (2010) 5 TZAEAMEREESE (40 RE ~ L > T8 BHENHE) - WEEZEEE
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EMMES B R R EVEES o Ll v DUFEE A2 B A RS S rTRE Al Ry 18 B T 22
AERIRFEFES KU LREE K fwlT -

1F Lt 5 26R4 « W AGAREB R AT B Bk e —EREEE S UL
REEHRINRRE - Hrg2uER R e iR MERE LM - (BT e BB E %Y » RH#E
WATAERE S FOoULRIZTTHEM - 535 MESESEESEAESHFanEHENEER - M AEEIER
BB BCCLREE (Dornyei & Taguchi, 2009) - i H. » SE3EMF 9% (B & B FITE RS AN S s B RE ST
HIEE » BB K EERE AR RI R EE - B SHEFEERER/REE TR » &
FHEHFE S SULREE - Z 2R AN RE F R D EORBARRY " UUEC RS2SR T,  (matched-guise
technique * T MGT) 27T o Lambert ZE A (1960 ) EJGEH MGT KR MNE K5 — LGRS
HHFESHREE - Ml TR B o P ER — RN FERES (W0« EFEFIERE ) WIERE » BRT
FEENE - HAESEEIERIEE - R > TR BTGNS BEEE (R - B EEK - 1F
AR FHERBETIRRGEE  EHMEZEHERNRRT - "EERE  BETRS
B2 FEIE R E SRR - MGT #2512 58 A 7 FLE AN A 5E S FISLREE AR 72 (Baker,
2011; Loureiro-Rodriguez et al., 2013 )

Sl AIEsh " REIse Ak 2 A TR AFARIEE RS . - 1€ 1970 &R - RAYEE
=28 T4REEREESEE T, (Preschool Racial Attitudes Measure 1T ° f&6#% PRAM 11) ( Williams &
Morland, 2018 ) i Katz-Zalk % & {7 R.HEs (Katz-Zalk Projective Prejudice Test * fiif KZPP) (Katz,
2003) ° PRAM II 1 KZPP &\ a8 F [ P S i T 0y 5 ek AR B At 4 5 S R vt 32 AR e A RO T
REE (Williams & Morland, 2018 ) -~ JE#lHY /7= @ IS —(EEEE - B P a2 IER
B AR o BT - 2wk e R — (8 25 5 75 e WP — (il 8 R ek - a0 S5 R
/NBE s —(EZ R - (2R RN 2 %h Gl B — (R R AV R R S BRI TE A5 (Byrd,
2012) - AR+ BB T B A ARG S R REAV O R RAR I T » s a g Fa i —3E 1 -
REFUN YGRS H I GRS CUL AR R o B 7 R iR EE AT » Aboud B2 Doyle (1996)
mT TEETE WEE  SRNEFER DR — » ] DU T BENE - Clark A (2017)
e B AR A ITREE (4« ZHHEEETNE ) B REY ERER R —E - TR
fRN RN EZE AN AR - FE L SRR E R - B S —(EEERES AU L2 R ER
REFERY - (KL » Aboud Bl Doyle #2177 T —{#ZJt[alfE (multiresponse racial attitude * fi# MRA ) Y
BEEREE T E A - SR ARER TEE HEERAHE& R AT - S5 DU A iGE
R RIMERFIRE R AVFE T - SBAEH - S5 n] DUBREREN U A E XA — @ - B—F
JEEEN LB R HE SR RSN LA E N R g B ER i HES

(Soukup, 2012) - {HZ @ BILHHETENEE S RRER - SREERZIEME - TNEBIEERE
Rl gk T B HAMFZE % (40« B9~ MGT) fEEEEH -

Lt ERREE AR - HATRERIEERMTT o fl40 : MGT JikaH » BiFgEE
HOERE R IR - (HEER RS HEE MBI - R TERNEZEN TR, R
FEERE HEAMER - Kt o TR MGT iRl sRH 2 2 o1 35S MeEE (Hla -
BEnlEEN ] 2E0EE - WKEFIEFHEY]) o S0 FethaEiR o BRI REZ B
FIRIRES R EME R E (W - M RERE - BEREEE)  RIMEE A S waRae 4 [FiF 6 A
MRS S RS iR G A - DUBE R R S R M IAE IR o S9N - RIS - EIHE
WRNE e R (A0« SRR AR EER AR - R R EERE) - FHRETaE
FeloU BRI R 2R A2 EENER  FRE R A FE (Soukup, 2012) < [k »
TEHIE ARG EERRE (a0 - BTG ) ol g s Z 2 AR E  (Aboud, 2003) - [HL
B T BERME RIS R 2 It C R A HERRE R A e (an  EEGREEEE)
%5 B OB RS - A B R B ERYRIRE (Borgers et al., 2000) ° FEARFSEH -
sl RIRE S « EEAIES - R R A R E R AT RV AE & - H 2R ERAER
TSR R TR E A -
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Jiik
(—) Brsesm

WA EER T IR ) RS FGETT - SRR 1 B B R R R E R DR A S
FEFERZF RS ERZER FRETERIORE - e RS B SRT - K ASE
FIBA E B BE BRI - AN RE DR BB A R Ry — 4 S A [ N DA R OR 7 i S 2 I
ITREED 50% DAL AEEIURIROATR R EEEM: - B T iEREFFBIIRITE S EEHHM
HYELR - AR FERTE FEDUR IR 208 B R A SR OR FHEZATAILN, - A2 A IR EH
@D S EEFRIIRR ERTE - Ao EE ORI O E e - Ry T
R RERT RS - JEER DRI R R E RO S B T - 38 e E R — 40 5L
of o (BN A ETFREIORAVEE - JEEFRVOREE (R ) EZ PRI HEREMOR W MBS
Br T BEFRIRE S RIS - HALERRAR SR - SR a s M AT =2 R B RSP -

S B EFEINR M IERFEIUR ARG RNFR 1 Fis -
#1
WFFe 2R EIE AR E R
. Fip PRI s s
*HA1 = B B B & z B = g
HRBULE 10 56 33 10 53 56 92 17 109
JER I 16 45 35 2 54 44 19 79 98

NEEE R AN B 2RO (A0 2 3 5%) - EERAUIIRIRREIIRE - R kS
FHREDUR R EE R DURIIR P S e i A -

(=) WHETR

AWFEH) T E EEERA] Chen i Tsai (2022) A fery —IAMIE TR EREST - “IEIIE TR
STHEAITE

L HFKBA R

Mgz 20E ) BEHE E 2R A Chen B Tsai (2022) FiimElf) T HFEE ) BEFRAGET - L&
7 T R H TR R L) 5 B ARSI RIRE RIRE R - S A Es = 260 MGT J7=Ufakat - iffgt
FHB2EFIF OB REE » EE S - JRE s T EREEENEE ) T HIREE
BB ) & THETERE EETENET ) - 5—{EE THSRRELEMENEE - EEHK
IR AR AR R RE RS - VIR T B REEE  BERTRR - HITE R B R E
HEZEE S - f6 TEBIEER - TR » EREKE 5 FBI0R R - RIBY R ERX
BHHER AR - &% - HRHEA2EER M — R EERER - DERERNE
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Influences of Preschool Hakka Immersion Programs on
Children’s Hakka Identity and Cross-Language Cultural
Attitude

Ya-Ling Chen' and Tien-Lung Tsai?

This study (1) explored whether significant differences exist between participants and nonparticipants in Hakka immersion
programs in terms of their attitudes toward the Hakka identity and cross-language culture, (2) explore whether significant
differences in the aforementioned attitudes exist between participants and nonparticipants in Hakka immersion programs based
in Hakka areas and non-Hakka areas, and (3) identify the variables (i.e., age, gender, group [Hakka immersion vs. non-Hakka
immersion]) that exhibit high predictive power for the aforementioned attitudes.

The research sample was mainly selected through intentional sampling. Independent samples t tests and regression analyses
were performed to analyze the collected data. The findings are as follows.

(1) The children who participated in Hakka immersion programs scored higher for their attitudes toward the Hakka identity
and cross-language culture relative to their nonparticipant counterparts, indicating that the children who participated in Hakka
immersion programs exhibited a stronger cross-language cultural attitude. (2) The children who participated in the Hakka
immersion programs, regardless of whether they were located in Hakka or non-Hakka areas, exhibited significantly stronger
attitudes toward the Hakka identity and cross-language culture relative to their nonparticipant counterparts. For attitudes toward
the Hakka identity and cross-language culture, the children (preschool students) who participated in the Hakka immersion
programs (i.e., the experimental group) scored significantly higher relative to the children who did not participate in such
programs (i.e., the control group). This finding indicates that the Hakka immersion programs positively influenced the children’s
attitudes toward the Hakka identity and cross-language culture, regardless of whether they were implemented in Hakka or
non-Hakka areas. (3) Among the variables of age, gender, and group (participants vs. non-participants in Hakka immersion
programs), Hakka immersion was the most significant variable in predicting the attitudes of the children toward the Hakka
identity and cross-language culture.

The results of the present study echo those of other international studies on immersion teaching. That is, immersion
teaching has a positive effect on the perceptions and attitudes of students regarding a target language (Block & Vidaurre, 2019;
Lindholm-Leary, 2011; Potowski, 2007). In addition, researchers have reported that in addition to competency in a target
language, immersion teaching can enhance the multilingual and multicultural literacy of children because it exposes them to
a multilingual and multicultural environment (de Jong & Howard, 2009; Feinauer & Howard, 2014; Lindholm-Leary, 2011).
This finding was also reported in the present study; the children who participated in the Hakka immersion programs exhibited
stronger attitudes toward the Hakka identity and cross-language culture relative to those who did not participate in such

programs.
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The Hakka immersion programs had a positive effect on the attitudes of the children toward the Hakka identity and cross-
language culture in both Hakka and non-Hakka areas. That is, when the Hakka immersion programs were implemented, the
community language culture created in the classrooms reduced the competition from the prevalent language (e.g., Mandarin)
in family and community settings; consequently, the young children developed positive attitudes toward the Hakka identity.
Furthermore, although studies have indicated that the developmental stage of children (e.g., age), their in-group preferences
(e.g., gender), and their minority status (e.g., whether they are Hakka or not) can influence their identity and their language and
cultural attitudes (Baker et al., 2016; Norton, 2010), the results of the present study reveal that the influence of these factors is
nonsignificant when compared with the effects of participating in the Hakka immersion programs.

Researchers have proposed several explanations for the aforementioned results. Cervantes-Soon (2014) argued that students
judge the value and status of the language information provided by a school. Therefore, Hakka immersion programs can provide
information that frames the Hakka language as positive and having an elevated linguistic status and thereby help children to
form a positive Hakka identity. Furthermore, if preschools, families, and communities do not exhibit prejudice against either
Hakka or Mandarin language, the use of both Hakka and Mandarin will not be perceived negatively by Taiwanese society.

Oroujlou and Vahedi (2011) indicated that an individual’s attitude toward a language is closely associated with their
motivation to learn the language. In Hakka immersion programs, teachers deliberately create a community environment in
which Hakka is used. In such an environment, children who speak Hakka have more opportunities to receive rewards and
positive feedback, which increases the children’s instrumental motivation. In addition, if young children wish to integrate into
Hakka-speaking communities in a classroom setting, they will be motivated to learn Hakka. These integrative and instrumental
motivations (Oroujlou & Vahedi, 2011). Finally, the two languages, Mandarin and Hakka, are linguistically and culturally
similar such that the social distance between predominantly Mandarin- and Hakka-speaking communities is minimal. If teachers
use positive and effective methods to implement Hakka immersion programs in a classroom setting and design engaging
teaching activities, then the psychological distance from the Hakka language will be considerably reduced. Accordingly, the
children will not reject or feel prejudice toward the Hakka language and culture (Gass, 2017).

On the basis of the findings of the present study, the following suggestions are proposed for the practical promotion and
research of Hakka cultural preservation. First, Hakka immersion programs should be continued and focused on cultivation
of Hakka identity and language attitude as well as cross-language cultural competence. Language attitude is crucial to the
success of bilingual education. Therefore, researchers focusing on international bilingual education not only study the language
ability of learners but also their language attitude, language identity, and cross-cultural communication skills (Feinauer &
Howard, 2014). Therefore, Hakka immersion programs should be focused on cultivating Hakka identity and the cross-language
cultural attitudes of children and not solely on Hakka language ability. Hakka immersion programs should systematically and
strategically cultivate appreciative attitudes and adaptability with respect to multilingualism and multicultural literacy. Hakka
immersion programs are currently mostly implemented in areas where multiple ethnic groups live together, and the classes do
not comprise a single Hakka group. Developing the multilingual and multicultural literacy of children is crucial. Educators who
implement Hakka immersion programs must consider how they can teach students to recognize, respect, and appreciate other
ethnic groups and preserve Hakka language and culture.

Second, in a Hakka immersion program, the status and identity of the Hakka language should be conscientiously managed.
Norton (2010) highlighted that language is not solely a tool for communication; it is also used to convey information about
status and identity. Effective immersion programs emphasize language hierarchy, culture, and identity management. Therefore,
preschools that implement Hakka immersion programs should focus both on formal learning contexts and on the status and
identity of the Hakka language in informal communication settings (e.g., outdoor activities and informal conversations).
Teachers should continually remain aware of the status and identity associated with different languages in different settings.
They should also avoid endorsing bias and rigid stereotypes and should encourage children to develop multicultural literacy,
respect other ethnic groups, and become aware of their own language and culture.

Research should additionally focus on the development of teaching systems and evaluation mechanisms for fostering
heritage language self-identity and cross-language cultural attitudes. Although Taiwan has promoted several heritage language
immersion programs (e.g., Hakka immersion, Hokkien immersion, and aboriginal language immersion), the focus of teacher

training and evaluation remains language oriented, and topics pertaining to self-identity and cross-language cultural attitudes
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remain overlooked. However, an essential aspect of heritage language education is the cultivation of self-identity and cross-
language cultural attitudes (Daimari, 2015). Self-identity and cross-language cultural attitudes often influence an individual’s
language use motivation and interactions with others (Feinauer & Howard, 2014; Genesee & Hamayan, 2016). Therefore,
the cultivation of self-identity and positive cross-language cultural attitudes should be a primary goal in heritage language
immersion programs. In Taiwan, the teaching resources for cultivating self-identity and cross-language cultural attitudes are
limited, and few empirical studies have explored this topic. Therefore, educators and scholars specializing in heritage language
preservation should focus on the self-identity and cross-language-cultural attitudes of learners and consider how they can
construct a teaching system and evaluation mechanism that supports the development of a positive self-identity and positive

cross-language cultural attitudes among learners.

Keywords.: Hakka identity, language and cultural attitudes, Hakka immersion teaching, heritage
language teaching for young children
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